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Preface

Democracy & Reconcihation in Southeast Europe,

1ts Greek associate, the Association for Democracy
1n the Balkans, had organized a conference in July 1997
under the title “Culture and Reconciliaion in Southeast
Europe”, which included a session on textbooks, Later
that year, our Chairman, Matt Nimetz, made the sugges-
tion we follow up on this conference by 1mtiating a
“Southeast European Joint History Project” (hereafter
JHP), which would be the Center’s first programme, By
autumn 1998, mainly as a result of inspired work by Pro-
fessor Maria Todorova, who had agreed to chair its Aca-
demic Committee, the first outline plan had been pre-
pared. Meanwhile, I had been asked by the Board toact as
Rapporteur and oversee the JHP's development, which 1
continue to do.

The first important event was the Halki Conference of
June 1999 where, once again, Maria Todorova wasrespon-
sible for the academic planning. The conference was
noteworthy for 1ts high quality, At Halki, the leadership of
the other JHP Committee, namely that of the Textbook
Comumittee, now renamed the History Education Com-
mittee, was elected by those participants at the Conference
who had aninterest in this area of work. Professor Christ-
na Koulour1 was elected as chair, with Dubravka Stojanovic
as vice-chair, Soon, Professor Halil Berktay, who had not
been in Halki, became a second vicechair, and within a
short period of ime every country in the region was repre-
sented by at least one member on the Committee, Some

E ven before the official foundaton of the Center for
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more were elected at the Committee’s second full meeting
1n September 2000, and there 1s now a total of seventeen.
Collaboration between members has been marked by a
genuine sense of ashared enterprise aiming to give expres-
sion to a common 1nterest and common ideals of peoplein
all the countries of the region.

The fifth textbook workshop, 1n two connected parts,
was held 1n September 1n Istanbul, and the interest of tele-
vision stations and newspapers was a clear proof that pub-
lic opinion well beyond the Center has become aware of the
significance of our work. There was also a Board Meeting
1n Istanbul, which decided to extend the Joint History Pro-
ject nto a third phase, This will involve the formation of
committees 1n each country to argue for the adoption of
those changes 1n approach, whether 1n textbooks or in
teaching methods, that the History Education Commaittee
will be proposing by the end of 2001, whenithopes to have
completed 1ts programme of seven textbook and seven
teacher traiming workshops.

Also1n Istanbul, the History Education Committeeitself
decided to produce both this Interim Report, and a Final
Report, after the first phase has been brought to a success-
ful conclusion by the completion of the one textbook work-
shop that remains outstanding. The contributions that fol-
low, and above all that of Professor Christina Koulours,
who has coordinated the whole effort with an admirable
combinaton of personal warmth, diplomatic skill and wide
knowledge of the history of history textbooks, speak for
themselves.

As the Board Member who hashad the privilege of pre-
senting the project on a number of occasions but also of an-
swering some criticisms, | feel thisisa good opportumty to
write something about the JHP's overall aams, The JHP 1s

not about replacing an accurate picture of the past with one
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thatis less accurate but more friendly to tradinonal adver-
saries, Nor 1s1t about replacing aninaccurate picture of the
past hostile to other countries with an equally inaccurate
picture of the past friendly to them. In short, 1t 1s not an
exercise 1n “pretufying history” (the phrase 1s Professor
Berktay's). The commitment to truth comes above all else
but 1t 1s combined with an acknowledgement that whereas
particular events may be established or disproven, there
will always be room for differencesin the interpretation of
whatever has in fact occurred. Hence, to learn historical
method, one must acquire both a respect for the rigour
necessary to establish truth and the combination of sympa-
thy and subtlety required to appreciate but also critcally to
evaluate differing interpretatons of events,

Most of the textbooks and history teaching in theregion,
as elsewhere, have been developed as part of the massive
enterprise of creating nation states, It 1s not surprising
therefore that there has been a tendency to include whatis
admirable 1n one’s own country’s history, but to lay less
stress on or to exclude altogether elements of which one1s
less proud. Where others are concerned, particularly those
“others” over and against whom one’s own national group
has defined itself, there has also inewitably been a tendency
to1nclude what 1s less admirable and to exclude a certain
amount of whathas been creatve, The result of such apro-
cess of double exclusion and selective inclusion 1s, of
course, the phenomenon of national stereotyping which
then remains as a major influence on grown-ups’ judge-
ment throughout their hives as active ciizens,

In order to get away from such stereotyping, 1t1s first an
increase, not a decrease, 1n accuracy that must be sought;
second, an inclusion of information about one’s own peo-
ple’s past that we are less than proud of; third, acorrection
of those seemingly less admirable features ascribed to oth-



12 COSTA CARRAS

ers that are 1n fact the result of stereotyping; and, above all,
aninclusion of creative elements 1n their histories. Here
cultural historyis particularly important, The overall result
will certainly not be to omit ugly episodes from future ac-
counts of the past, nor to abolish all sense of a differencein
historical development and 1n character of partcular eth-
nic or religious groups. It will certainly however never be
less accurate and usually far more so. In addinon, 1t1s like-
ly to1ndicate that more, though not all, of whatever offends
us 1n the historical record, can be ascribed to factors stem-
ming from our common humanity than from particular
national or religious traditions,

Thishowever does notclose the discussion, Though rig-
orous 1n excluding falsehood, the historical enterprise 1s
openand ongoing: pupils and students should learn how 1t
1s possible, within the hmits set by arespect for accuracy, to
see events from different points of view and also to appre-
clate how such different points of view have evolved and
may continue to do so 1n the future,

Finally, there s the 1ssue of the dominance of “nation-
state” history 1n 1tself, Since the nation represents such an
1important focus of identity in our region, and indeed 1n
most of today’s world, 1t would be both undesirable and un-
realistic to try and deprive it of 1ts place as the centre of the
history curriculum, There s no reason thatit should not be
balanced however by the teaching of histories focused on
other potental focuses of 1dentity, One obvious possibility
would be local histories, particularly valuable where peo-
ples of different language and religion hve togetherina
comparatively small area. Another would be the history of
the region of Southeast Europe as a whole and one of the
Center’s 1muatives has been precisely to support such an
1muanve, A third would be even more radical: a history of
such 1nstitutions and concepts as ciizenship, the rule of
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law, hberty and democracy, which would nolonger be geo-
graphically focused but would bring together commumnities
of differing tme and place which remain however part of
one 1ntelhgible “story”. Radical though this may seem, 1t 1s
not so different from what many histories of religion must
do already.

In the new mood of hope 1n Southeast Europe, 1t 1s1m-
portant to remem ber that our taskis notan easy one. Itwill
require years, 1f not decades, of dedicated work to combat
the damage done by historical stereotyping, to establish the
values of democracy, tolerance and open-minded histori-
cal enquiry, and to achieve reconciliation 1n those places
where today hostlity and misunderstanding prevail. The
Center 1s committed to this work, and we can at least say
with confidence that on the basis of the achievements both
of the Academic and the History Educaton Commaittees to
date, that work has begun more energetcally, enthusiast-
cally and effectively than we could ever have anticipated.

COSTA CARRAS
JHP rapportteur



